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This bibliography hasbeeu compiled as part of a continuing series designed

to make information on relevant dissertations available to users of .the ERIC
system. Monthly issues of Dissertation Abstracts International are reviewed
in order to compile abstracts of dissertations on related topics, 'which thus

become accessible in searches of.the ERIC data base. Ordering information for
thT dissertations themselves is included at the .end of the bibliography. '

'Abstracts orthe following dissertations are included in this collection:

Asquino, Mark Louis

CRITICISM IN THE BALANCE: THE

LITERARY ANTHOLOGIST AS LITERARY

CRITIC AND PROMOTER IN NINETEENTH-

CENTURY AMERICA

BoYar, S. James

A COMPARATIVE ANALYSIS OF IMMEDIATE .

AND DELAYED EFFECTS OF SEXIST AND

NON-SEXIST CHILDREN'S LITERATURE AND,

NON-SEXIST OCCUPATIONAL ROLE PLAYING

Of THE-ATTITUDES OF FIRST GRADE

CHILDREN

Breitwieser, Dianne Elaine

SILENT READING AS DRAMATIC EXPERIENCE:

LITERARY PERSPECTIVES THROUGH PARTICI-

PATION .

Bunn.,/01ena Swain,
.

AN EXCEPTIONAL PERSPECTIVE: THE RHETORIC

OF RETARDED CHILQREN IN NEWBERY AMARD-

WINNING FICTION
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tHE PROCESS OF READING POETRY: IMPLI-
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THE PLACE OF LITERATURE IN MORAL EDU-
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INFLUENCE ON MORAL DEVELOPMENT

FloNers,*Wanda Jean Duffy
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IN ILLUSTRATIONS OF CALDECOTT AWAib

WINNING BOOKS
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ATURE CURRICULUM IN ONTARIO SECONDARY

SCHOOLS .

Gauthier, Michael George

SUBJECTIVE CRITICISM: ITS DEVE OP-

MENT AND IMPLICATIONS FOR THE tH-
ING OF LITERATURE

Golden, Joanne Marie

A SCHEMA FOR ANALYZING RESPONSE TO ,

LITERATVRE APPLIED.TO THE RESPONSES c

OF FIFTH AND EIGIITH GRADERS TO REALISTIC

AND FANTASY SHORT STOkIES

.

Hoomes, Eleanor Wolfe

SEXISM IN HIGH SCHOOL LITERATURE
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Jones, Joan Seanlon
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A LITERARY ASSESSMENT AND IMPLICATIONS

FOR EDUCATION

Moran, Kefineth Francis

AN INVESTIGATION OF READER BIAS IN THE

WRITTEN RESPONSE OF NINTH-GRADE STUDENTS

TO PROSE AND POETRY
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LITERATURE
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ENSEMBLE APPROACH AND A STANDARD APPROACH
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4 CEITthISM IN THE BALANCE: 1.4The Literary Anthologist
sia Literary Critic and Promoter; in Nineteedth-Century

°. America Order No, 7008514

AMMO, Mark Louis, Ph.D. Brown University, WM 92 Opp.

During the nineteenth century, the American literary an-
thologist served as a middleman who bridged the gap between
the often conflicting demands ot a business...oriented literary
industry and the needs of an emerging nationat literature. As
the leading anthologists of the period, Rufus W. Griswold,
Evert A. Duyckinck, and Edmund C. Stedman functioned as lit-
erary critics, historians and promoters. GrisWold, Duyckinck,
and Stedman were men of practical affairs, engaged in businesa,
and, at times, in the actual marketing of American literature.
All of them personally knew, in some capacity, the major writ-
ers of their generation. Each of these men had been actively
involved, at various stages, in the political struggles which
led to the final passage of an International Copyright law.

In a sense, the 4t experiences shaped the sort ot literary
criticism and literary history which they produced. There is
A certain commonsense practicality and shrewdness which
characterize their volumes. For Griswold, Duyckinck, and
Stedman, literature was as much a natural resource as were
the American people themselves. In their common literary
nationalism, these three anthologists, in fact, saw the people,
the land, and the literature as being inextricably linked, Unques-
tionably, these men were literary partisans working in behalf
of their native literature. Even Stedman, who was the most
professional of the three men, was in no sense an objective lit-
erary scholar. Nevertheless, they brought a certain excite-
ment to their varied tasks as literary conservators, promoters,
historians'and critics whieh has often been lost in academic
criticism. Their insights were frequently based upon first...hand
knowledge and experience as publishers' readers, editors, and
journalists Stedman referred to his anthology as "hand-made,"
In fact, all of the major compilations of the nineteenth century
had been milarly "crafted." Designing their, anthologies to
suit the p agmatic demands of publishers, Griswold, Duyckinck,
and Sted an attempted, at the same time, to produce works of
critical i sight Which woett justly represent America's literary
achieveme conflicts between "God and Mammon," as
Stedman once phrased it, were inevitable. Duyckinck and Sted-
man, in particular, felt the tremendous strains of trying to sat-
isfy the competing demands of business and art. Yet, poised
as they were between these two mighty forces in nineteenth-
century America's social and intellertu nistory, Griswold,
Duyckinek, and Stedman produced some emarkabIe literary
c riticism.

A COMPARAVVE ANALYSIS OF IMMEDIATE AND DE-
LAYED EFFECTS OF SEXIST AND NON-SEXIST CHIL-
DREN'S LITERATURE AND NON-SEXIST OCCUPATIONAL
ROLE PLAYING ON TUE ATTITUDES OF FIRST GRADE
CHILDREN Order No. 7905034

BOYAR, S. James, Ed.D. University of Maine, 1978. 2n2pp.
Adviser: Frank T. Vitro, Jr.

The purpose (4 this study was to determine the measured
effects of five sexist and non-syxist classrubm strategies on
the sex-role preferencesand sex-role stereotyping of first
graders. The investigator reasoned that the findings might
have implications for educational and governmental personnel,

'as well as private foundations, currently inveiting large amounts
of money toward the creation and implementation of non-sexist
curricular materials. Implications for the individual include
greater sex-role flexibility, through the development of a reper-
Ore of both feminine and masculine charmteristies, and being
free to choose from either according to the appropriateness of
the situation.

SiX heterogeneous intact classes (142 students) were ran-
domly assigned to five treatment groups, and a control group
with no experimental treatment. The five treatments were
presented through the mediuni.of slides and audiotape, and
include* sexist children's literature; non-sexist children's
literature; non-sexist occupational role playing; sexist chil-
dren's literature plus non-sexist occupational role playing; and
non-sexist chfidren's literature plus non-sixist occupational
role playing. The Group Version It Scale for Children (IM),
a measure of children's sex-role preferences, anIthe inves-
tigator-designed Primary School Sex-Stereotype Scale (MSS),
a measure of children's sex-role sterentyping, were admin-
istered to all groups as pretests, posttests, and delayed post..
tests. Pearson product-moment correlation, analysis of vari-
ance, analysis of covariance, including repeated measures, and
analysis of the cell means, were employed to answer five re-
search questions.

The following conclusions were reached:
1. The Group Version ITSC was a reliable measure of the

sex-role preferences of first graders.
2. The PSSSS was a reliable measure of the sex-role

stereotyping of Drat graders.
3. The six intact classes utilized in this study were ini-

tially very dissimilar, with respect to their group mean scores
on both the ITSC andlhe PSS138. This occurred In spite of the
fact that the students were assigned to groups by the adminis.
tration without regard to any paxticular variable, except for
age and academic appropriateness.

4. Analysis of the ITSC cell mean scores did not generally
conform to the investigator's expectations. This may have In-
curred for a number of reasons: the ITSC lacked face validity;
particular treatments had no effect on what the I= (was area.
surine; the reactive effect of the pretest lowered group mean
scores on the posttests.

IL Analysis of the PSSSS cell mean scores conformed al-
most unanimously to the investigator's expectationh. This may
have occurred for a number of reasons: the P5588 had face
validity; the treatments had an effect on what th, P8888 WAS
measuring; the effects of exposure to the various treatment
groups were generally sustained with the passage of time.

O. The following variables did not seem to be significant
fastors in terms of the group mean scores on the Group Version
ITSC and the P5580: students' sex; students' age; the pres-
ence or absence of a male adult figure in the students' homes;
and student attendance during the treatment administration.

Recommendations for counseling, teaching, and psycho-
therapy, and for further research, were presented.

4.

SILENT READING AS DRAMATIC EXPERIENCE: LITERARY
PERSPECTIVES THROUGH PARTICIPATION

Order No. 7908008

BREITWIESER, Dianne Elaine, Ph.D. Southern Illinois Uni-
versity at Carbondale, 1978. 353pp. Major Professor:
Dr. Marion Kleinau

Focusing upon the silent reading activity of the oral inter-
preter, the study proposes that there are four modalities or
°roles' which the reader, trained in oral interpretation, may
assume when in contact with a literary text. The four roles
are labeled (I) observer, (2) listenee, (3) persona and (4) au-
thor. The fields of oral interpretation, reading theory and lit-
erature studies are the research areas which contribute to the
development of the four reader roles.

The ro.e of observer is characterized as that vantage point
from which the reader studies and looks at the teat. it is a
perspective upon the text which includes some measure of dis-
tance and non-engagement between the reader and the liter-
ature.

The role of listener is characterized as that vantage point
from which the reader hears the text as if it were spoken to
hlm/her. This second reader role closely parallels Wayne C.
Booth's concept of the °implied reader.*



The role apneas is characterised aa that nntage point
bon %thigh the reader speaks the text as if it were originating
front his/her self. This role Is the' usual performame stance
of Ihe'oral interpreter when in performance before other&

fits role ofsidher is charaeterised as that vantage pM
froM Which the reader imaginatively engage, self with the la-
plied authorial subjectivity. This fourth reader role closely.
parallels Wayne C. Booth's concept of the *implied author.*

linegaising that the reading activity is multi-taceted, the
devithipment of the four roles is an attempt to characterise
same of the aapects of that activity. Each reader role is exam-
ined in the light of (1) what the role provides the reader in the
way ef knowledge and experiential perspectives, (1) potential
reader activities within the role, (3) how a reader and/or a*.
text may !sausage the reader's assumption of the role, (4) bow
the reader may speak and hear the text in the role and (5).the
descriptive voice of criticidn made possible by the reader's
experience of the role. Literary maniples are included to
illustrate the roles of observer, listener, persona and author.

The study concludes its examinetionpf the silent reading
activity of the oral interpreter by exploring implications the
Soar roles may have in the area of publig performance.

AN EXCEPTIONAL PERSPECTIVE: THE RHETORIC OF
RETARDEIS CHILDREN IN NEWBERY AWARD-WINNING
FICTION Order No. 7913045

BUNN, Olena Swain, Ed.D. The University of North Carolina .

id Greensboro, 1978. 218pp. Director: Dr. Lois V. Edinger

A rhetoric of children's fiction follows a writer's means .

of influencing his reader. The popular phenomenon of the
1960's and '70's known as the new realism provides the writeg
and critic of children's books with opportunities to observe
an exceptional perspective in fiction. Drawing frzm social
problems that have been traditionally avoided as subjects in
children's books; the new realism sets out to satisfy factual,
social, or commercial concerns; frequently it is didactic;
sometimes it shows an ugly side of life. By definition the
treatment of mental retardation in 42 children's stories pub-
lished since 1980 is both new and real. Because many living
children with mental deficiencies are placed by law in class-
rooms instead of institutions, they have become highly visible;
it is now a fact of contemporary life that the problem of men-
tal retardation has been made evident to children all over
America. A writer, therefore, who delineates a retardate
can no longer presuppose his character to be a clown who
gives readers something to laugh at and thus protects them
from tftn need to think. A retarded child, set forth as a fic-
tional character, is a writer's gift; he exists in fiction.for the
sake of the reader. To examine a writer's means of pereuad-
ing the reuder to accept mental retardation in his story is to
define a process for examining the rhetoric of children's
fiction.

Of the 42 books that treat this social problem, three have
won a Newbery Medal. Irene Hunt's Up a Road Slowly (1967),
Betsy Byars' The Summer of the Swans (1970), and Jean Cra
head George's Julie of the Wolves (1973) have been cited as
the most distinguished American literature for children. Be-
cause the status accorded them as Newbery winners allows
them to serve as models of good. ostensibly nondiadactic and
entertaining fiction. and because they are appropriate to the
perspective of this study. thy offer a ground for examining
what the best of realistic writers do with the rhetoric of men-
tal retardatbm.

Through a close reading of epismh.s relevant to the subject,
this study :toes three things: (1) it disetwers and demonstrates
a process of rhetorical criticism by discussing each narrative
in terms of product (plot. character, style, and the like) and of
the writer's potential effect on the reader, illustrating by analy-
sis and example some of the ways in which the writer seeks to
manipulate the audience. (2) It defines the fictional character
of a retarded child as a deliktrate agent of persuasion which
embodies the writer's meaning and shapes the reader's re-
sponse. (31 It discovers ways in whiA a writer handles a 110.

eial concern (or fails to) without jeopardising the fiction as
good and entirtaining literature for children. This study ea-
cepte the obligations of nonprescriptive rhetorical criticism
to describe, interpret, and judge.

To this end certain points are fundamental to a writer's
rhetoric whether he writes for children or adults. A writer
controls his reader by persuasion. The force of his charac-
ter, personality, and literary skill are his available means to
persuade. The choices that he makes of subject matter, of
audience of what to say and not to say, his attitudes toward
his reader's potential intelligence and response, all work to-
gether in concord to create his image. To determine a writer's
image is to discover the rhetoric of his fiction.

it follows, then, that a new realist defines more than the
character of his-retarded child: he defines himself. In the
conscious or unconscious chbices that he makes the constructi
the image of a teller in the tale. Insofar as he is the right sort
of writer for children, as C. S. Lewis puts it, the storyteller .

is a rhetorician of good sense, good character, and good will.
When he writes a truth-discovery novel that tries to lead young -
people to the hard truths of mental retardation in contemporary
society, the good person skilled in speaking is able through
the moral and literary choices that he makes to realize as
authentic experience for children and at. the same time to call
up the resources of mature readers, as well. The true rhetori-
cian speaks with a validity that is not altered by his appeals to
the young.

THE PROCESS OF READING POETRY: IMPLICATIONS FOR
CURRICULUM

CHARLESWORTH, Roberta Allison, Ed.D. University of To-
ronto (Canada), 1977

Concerned observers as well as professional surveys indi-
cate that, generally speaking, poetry is not a significant part of
programs being offered to students at the undergraduate level
in Canada, Great Britain, or the United States. This condition
seems to have been created by a combination-of factors - so-
cietal, cultural, pedagogical, and administrative, not the least
of which is a lack of conviction on the part of many teachers
that.what they can do with poetry in the classroom is either of
interest or of value to students. But poetry is important to
mankind, as is proven by its survival qualities, and it has a nat-
ural appeal to children.

This study offers a hitherto non-existent knowledge base
which should help teachers with poetry in the classroom, and
should result in poetry becoming a basic ingredient in educa-
tion from kindergarten to graduation. Collating insights from
psycholinguistics, psychobiology, hermeneutic philosophy, and
literary criticism, it provides new perspectives on the physio-
logical, emotional, and cognitive responses elicited in a reader
of poetry and shows how these responses eventuate in meaning.

Existing information regarding the process of reading, hav-
ing been drawn from studies of discursive prose, is inadequate
when applied to the reading of poetry. Some of the principles
apply directly, since poetry, like prose, is a form of language.
For example, readers of both poetry and prom. use surface
structure features and deep structure knowledge. That is, they
use the organization of black marks on the page which carry
the codified message, and the interrelated complex of assimi-
lated personal experiences and theoretical learning stored in
long-term memory. But the conventions of poetry overlay the
operation of the language systems, effecting a parallel, but
different process of reading. They provide redundant informa-
tion which facilitates understanding: the sound system provides
a context of meaning and acts as rehearsal device tu sustain
elements in tbe short-term memory; rhythm helps focus at-
tention; metaphorical elements aid the assimilation and at.-
conunodation of the messages in the text (incidentally improv-
ing communications between the hemispheres of the brain).
The reader accumulates 'Aural meanings rather than disambig-
uating the messages, a concept which becomes clear with ac-
ceptance of the principle of distanciation. He operates on a
principle of predictbm tuazum0 rather than prediction fulfilled,

r the t. iss resulting in pleasurable surprise and an attention re-
quired for understanding.
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9tudies of current claasroom procedures reveal practices
whialeinterfere with a student's potential response to poetry.
Elementary schools generally Clip poetry into odd or spare
moments. They.do not use it as basic material for learning to
read Or developing the early stages of .fluency. Secondary
schools teeth critical appreciation rather than being concerned
witty the personal reading of poeiry. At all levelp teachers .

malp a practice of directing both the oral reading and the dis-
euliSioe of the poem so that the meaning is restricted to what-.
ever the teacher has decided was the author's meaning.

It 14 suggested that students should be offered much more
poeiry and poetry of a more challenging quality than tney have
been gtven, that a poem be read several times before Asces-
sion takes place, that students be encouraged to consign some
passages of poetry to memory, that Miscue Analysis tech-
niques and the Ooze Procedure be re-examined in their appli-
cation to literary materials, that the legitimacy of Maine of the
queStions on traditional literature tests be reviewed, that ques-
tions related to literature in reading skills materials be re--
visiM, that literary materials, particularly poetry, replace
scime of the non-rhythmic, unnatural texts used in the early
stages of reading, even for users of non-standard English.

.

THE PI E OF LITERATURE IN MORAL EDUCATION:
AN EXA ATION OF THE MORAL ASPECTS OF urERA-
TuRE, TIThIR SIGNIFICANCE FQR AESTHETIC VALUE, AND
THEIR INFLUENCE ON MORAL DEVELOPMENT

FEDER, Herbert AbrahaM, Ph.D. University of Toronto (Can-
ada), 1978

This examination is prompted by the publication of Religiot s
Information and Moral Devebitnent, otherwise known as the
Ira eirThackay Report, which criticizes' the traditional program
of moral and religio. instruction in the public schools of On-
tario. The chief criticigrns are that the traditional program is
sectarian, doctrinairet; anti morally ineffective. The Mackay
Report's alternative suggestions are to of(er two separate
courses: (I) moral reasoning, ard (2) information about the
world's great religions. My claim is that While the Mackay
Report's criticisms are valid, its own program is itself less
than adequate in dealing comprehensively with moral develop-
ment.

The argument to be advanced is that the proper study of
litetature can be a better basis for establishing a program of
moral education than the niethodology advocated by the Mackay
Report. Following a proposition of Schille 's, that there is a
conceptual link between aesthetic man and moral man, the basic
question is asked, "Given that we treat literature as art, how
may the study of literature be expected to contribute to moral
development ?' Two theories of literature are seeti as offering
responses to the questiondidacticism and aestheticism. The
extremes of each theory are immediately rejected as inadequate.
The moderate versions of didacticism and aestheticism, how-
ever, as represented respectively by the theories of F. R.
Leavis and Northrop Frye, are presented for critical examina-
tion.

Specific focus is upon three charaeteristies of the integrated
moral person- broadened sympathies, sharpened rationality.
and strengthened moral identity -and h.)w literature as seen by
each theorist may contribute to the development of these cha r
actepsties. The three subitet art+as which are suggested as
relating to the characteristics are respeetteely."life in litera-
ture, eritictsnr evaluation or scholarship, and literature as
'religious' expression.

Leavis's view of "life" in literature refers to the serious-
ness of the subjeet matter, the writer's commitment to a "sin-
cere" reabration of the subject matter, and to the writer's use
of an 94/41roprtatt. emitemporary rhetoric. Frye sees the "life"
of liteWfure As the pursuit of mythiral reality. The imagina-
tion relates to all of hum in desire, and through literary crafts.
manship desire is enabled to escape from existential reality.
Leavis views literary eriticisel as principally evaluation: Frye
urges that It be 401103i-ship. Leavls vie% s literature as human-
istie "religtous" eypression. Frye sees it as transcendent vi
sion,

Deetiled analysis of both critical theories shows their
strengths as literary theories; but also their weaknesses. In
order, therefore, to find conceptual starting points for the teach-
ing of literature as literature in programs of moral education,
it is decided to integrate the strengths of both theories. At first
it appears that because they are in key literary respects at op-
posite poles integration will be difficult, Nonetheless, their
educational views are seen at crucial points to converge. And
these commonly held educational views in hirn suggest various
common goals for literary education.

It then remains to suggest thole aesthetic features within
literature, accepted by hoth Leavis and Frye, which mai be
related .to these conceptual starting points for 'moral education.
Each of the three characteristics of the integrated moral per-
son:-broadened sympathies, sharpened rationality, and strength-
ened moral identity--is again examined. And in each case be-
cause of specific aesthetic features the experience of literltut
is shown to hold more promise than the methodology recom-
mended by the Mackay Report for influencing moral develop-
ment.

PUPIL PREFERENCE FOR ART MEDIA USED IN ILLUS-
TRATIONS OF CALDECOTT AWARD WINNING BOONS

Order No. 7908824

FLOWERS, Wanda Jean Duffy, Ph.D. The University of Okla-
homa, 1978. 108pp. Major Professor; Mary Clare Petty

The purpose of this study .was to investigate the type of art
media preferences for illustrations by first and second grade
students when they were given a choice of five types of art
media used in Caldecott Award Winning books. The five types
of art media used in the study were water color, woodcut,
tempera, pre-separated and graphic (with color). All sui)jects
were English Speaking Caucaitian students. The sampie was
Proportionally taken from three elementary &hoots in south-
eastern Oklahoma. The sab-groups germane tq the studf.were
intelligence, gender and socio-economic levels of the ninety
students involved in the study. One-half of each sub-group
were boys and one-half were girls. First choice preferences
of students of the intelligence group and firs1 choice prefer-
ences of the socio-economic group showed A statistical signifi-
cance for the woodcut art media. The second and third choice
preferences did not show any statistical preference. The ordi-
nal position of the media by aggregate totals were woodcut,
graphic (with color), water color, pre-pparated and tempera.

SEXISM AND THE SENIOR ENGLISH LITERATURE CUR-
RICULUM IN ONTARIO SECONDARY SCHOOLS

GALLOWAY, Pria. illa Anne, Ph.D. University of Toronto
(Canada), 1977

An educational system whose primary goal is to maximize
personal and societal growth of students must ensure the ab-
sence of sexist bias In the curriculum. Ontario profeSses ttils
primary goal hut makes no strong attempt to turn it into fact,
tn ensure equal and reciprocal opportunities for growth to pNith
male and female high school students.

Sexist bias was found in the determinants of EngliA cur-
riculum in grades I 1 to 13 and in the literature of forty-two
mandatory credit courses in e%iht serondarY schools through-
out the province.

AU determinants exatnined indicated in vamels ways that a
biased currientinn existed zin.1 that no strong lealersbtp was
being provided to effect changes. If cenerat clutigPs in atti-
tudes aol prdetievs e to oer.er. ti ore nyn.t in the
big mandait.ry credit einir.o.g C11.0i. stn.lvnts
be I each., I 1;;. W:iten in
tateraturv.
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Eighty-three percent of English department heads in On-
tarto.high schools in 1977 are male, although half the English
teachera are women. Students perceive a model in which men
and wo.nen teach, but men asi in charge. .

The literature currieolum itself is even more androcentric
than the deciskm-making structure, with almost 90 percent
being male-written and only 11 percent with female main char- .

.acters.
Literature data included 1,769 items, the complete range

of prose prescribed and additionally available for study in the
forty-two courses. Descriptive analysis showed that telltales
are unimportant in most of the literature and absent in a notice-
able amount. Students can completean entire two or three

.year senior English program without ever encountering a work
written by a woman or one where the main character it:denude.
Almost never is a female protagonist found who is also Ca-
nadian and contempoyary. Women are role-defined in relation
to men. Men argjeaiers and adventurers; women stay home.
Women's concerns are trivial and their aliprOpriate sphere is
domestic; they are powerless and/or impractical and romantic;
often, they are nut even survivors. .Women seidomehave aspi-
rations beyond home and/amity; where such aspirations are
found, they are usivally °sacrificed" to marriageand mother-
hood, cw catastrophe follows. Sexual aggressiveness Is not
acceptable in women; female sensuality is suspect. The re-
verse of these statements applies to the men. Twenty-three of
the twenty-six main authors are male, with Shakespeare pre-
eminent; four of five Shakespearian plays most frequently
studied feature males; the model of woman most frequently
encou tered Is Lady Macbeth. i

-St toned analysis quantified the literature data. Eight
times many selections are written by men as by women.
Seven Male protagonists are found for every female. Eighty-
six percent of the literature is not Canadian. More than three-
quarters of it antedates 1960; two-thirds of the courses In-
clude no litiirature originally pubilshed since 1970. :Women
are underrepresented not only in relation to life but also in
relation to a bibliographic sample of liter*ttre. Further, the
high school literature written by women has a higher proportion
of other-sex (male) protagonists than a bibliographic sample;
no.comparable difference is found in the writing by men.

One result ut male dominance ot arehors is that 98 percent
of mate protagonists, but also two-thirds of the important fe-
male characters in the high school literature are creations of
men. Models of manhood and womanhood studied by female and
male students are seen from the male perspective. Major an-
thologies are particularly objectionable both in study sugges-
tions and content.

Further studies should be undertaken, some concerned with
.teachers' attitudes Ana practices.

Specific rerununendatkins for change are made, one being
that English curricula be reassessed in the light of the cate-
gorizations and friteria of this study: but these criteria are
important in a society where sexual iientity is also important;
the criteria must he themselves subject to continuing review in
the light of changing conditions.

SUBJECTIVE CRITICISM: ITS DEVELOPMENT AND IMPLI-
CATIONS FOR THE TEACIUNG OF LITERATURE

Order No. 7905010

GAUTHIER, Michael George, Ed.D. Boston University School
of Education, 1978. 157pp. Major Professor: Thomas G.
Devine

Since the sixties, literary critics .int .achers of literature
alike have shifted their permective front an inordinate concern
with the formal features of literary works to an equally exces-
sive regard for each student's subjective experience of litera-
tufo. Contending that meaning ext.As not in texts hut in indi-
vidual readers, subjectivist orientations concentrate on the
psychological and affective components of the readipg eAperi-
enee. Ultimately subjective criticism argues that literary
works have ii exi:denre apart from the idiosyncratic trans-
formation of textual lemerts into expressimis of the reader's

2.
pereonality themes and emotional dynamics. Literature be-
comes nothing more than an occasion for a response, a hind
of psychological switch which serves to unlatch the reader's
emotional floodgates. The solipsism of the subjectivo par i-
digm, whereby each reader creates literature' in his own Snag*,
underminee the critical assumptions informing all previous, .

literacy scholarship ao well as the pedagogical predient:on*
for the teaching of litorature. An examination of the profes
sional publications dealing with literary criticism and with
literature teaching reveals that subjectivism has become a
dominant intellectual influence on literary scholarship and
pedagogical theory. If the profession is to understand the
forces radicalizing literary studies, the philosophic origins
and pedagogic implications of subjective criticism warrant
investigation.

In the first chapter, "Gradiva and Narcissus: Psycho
analYtic Aesthetics and Subjective Criticism,* the thread of
subjectivism is traced from Freud's aesthetic conjectures
through the psychoanalytic literary critics Simon 0. Lesser
and Norman Holland to the radical subjectivism of David Blotch.
A description of subjectivism's psychoanalytic origins and
philosophic limitations, the chapter documents the subjectiv-
ist strategy of translating literary structures into psychologi-
cal entities. Beginning with an examination of Freud's theory
of art and his habit ot reading his own concerns into artworks
(the Gradiva principlA chapter one analyzes the declension
by which the notion that an artwork embodies the fantasies of
both the artist and the art audience gives way to an entirely
narcissistic paradigm of literary experience whereby each
reader responds only to his own projections. The chapter sug-
gests that when literature is approached from a psychoanalytic
lens, it loses its traditional footing as an art form and is rele-
gated to the social sciences. In severing literature from its
aesthetic bases, subjectivism wrenches the study of literatare
away from all past assumptions and practices.

The directions in which subjectivist criticism has moved
the literature claClassroom*.

The implcations of subjectivis for teaching (
ssroom are examined in °Narcissus in the

m
literature include the ado,, m of psychoanalytic techniques
and a preoccupation with plumbing the unconscious compo-
nents of readers' responses. Banking its theory on therapeutic
shoals, subjectivism encourages students to engage in par-
cissistic disclosures of personal psychological lore. Case
histories and clinical accounts of readers' personal legends
supplant traditional concern with the features of literary texts.
Since subjectivism regards all reading as autobiographical,
such fundamental aspects of pedagogical theory as teacher
training, the evaluation of students, and the goals of literary
study are called into question.

The premise of the final chapter, *The Contexts of Literary
Teats,' I. that critical attitudes affect tt,e way literature is
experienced. The central tenets of subjectivism (and of other
critical schools which borrow their paradimatie metaphors
from extraliterary contexts) are examined in terms of their
implications for experiencing literature. Subjectivism begins
in categorical error, for it borrows its critical framework
from psychoanalytic theory and thereby confuses the nature,
Methods, and purposes of literary investigation with those of
psychoanalysis. Since the context of critical inquiry deter-
mines the nature of our copcern with the reader and the text,
the chapter argues that thilre is a need for an aesthetic frame-
work governing literary investigation. If the criticism and
teaching of literature are to escape their current eclecticism
and specialization, literary studies must be grounded in an
aesthetic ci.. 'ext.

9
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FOR AtIALYZING RESPONSE TO LITERATURE
THE \RESPONSES OF FIF'n1 AND EIGHTH

O REALISIX AND FANTASY SHORT STORIES
Order No. 7908149

Joanne Marie, Ph.D. The Ohio State University,
Wile 1 5pp. Adviser: Professor Martha L. King

The age of WS study was to develop a theoretical
frame kfor exploring the nature of respaise to literature.
A tor analysing responses was designed and applied to
,the s of fifth and eighth. grade students to realistic and
fantasy hert stories.

The eoreUcal framework reflected four major compo-
nents a reading-response process. The first component
is the r defined as an active processor of language who
int* with the text and shapes experience with language.
The er brings prior knowledge of language, literature and
the woe to bear on the text. A second component is the text--
its sthicture, language and literary conventions--which im-
pacts len the reader influencing how the reader links into the
text and responds to it. The assumption in this study is that
different texts make different demands on the reader. For ex-
ample, a fantasy story involves a different sort of commitment
to the secondary world, one in which the reader must agree to
accept the world the author creates.

A third coniponent of this framework involves the inter-
action between the text and the reader by considering how
the reader reconstruits the text and what the reader considers
to be salad in the text. The fourth component considers
the reader in the reflective period following response and how
he articulates the reading experience. The principal question
here is what does the reader take with him from the virtual
experience.

A schema was developed for exploring the nature of re-
sponse and assessing bow the reader is linking into the text.
The schema was comprised of levels of discourse which fo-
cused cm the purpose for using language and these included:
expressive, report, exposition and construct. Underlying the
levels of discourse are cognitive operations such as identifi-
cation, classification, interpretation and evaluation. A third ,)

major companent is the patterns of references--endophoric
and exophoric which reflect text snFl non-text references re-
spectively.

The fourth category in the schema concerns how subjects
reconstruct the text in a retelling format. A central story
structure was abstracted from each of the stories and included
Setting, Beginning, Derelopment and Resolutice. Within these
divisions were further refinements of the story such as states,
events, reactions, goal attempts and outcomes.

The procedure of the study involved selecting a sample of
tea fifth and ten eighth graders from a middle class commu-
nity. Subjects were asked to read and listen to a fantasy and
realistic story an two different occasions. Following exposure
to each text, subjects were randomly assigned to trained uni-
versity students who engaged them in an interview. Questions
included an open ended, a recall and five channeling questions
to which the subjects responded orally into a tape. Open ended
and channeled responses were analyzed'according to discourse
level, cognitive operation and reference pattern. Recall re-
sponses were matched against story structure ellments to de-
termine the salience of textual features across grades and
tests.

Results indicated that eighth graders offered more inter-
pretive, endophoric responses while fifth graders contributed
more expressive responses. Eighth graders recalled many
more elements in the Development and the Resolution of the
story than the fifth graders. The realistic story evoked more
identWation responses particularly for fifth graders while the
fantasy story prompted many eighth graders to compare the
story to other fantasies.

Implications are significant in that text is a major Influ-
ence in types of responses produced. Differences across ages
may reflect the grade level as well as instruction.

I\ S.

SEXISM IN HIGH SCHOOL LITERATURE ANTHOLOGIES
Order No. 7900123

1100MIES :Eleanor Wolfe, Ph.D. Georgia State University
s College t;t. Education, 1978. 135pp.

I

pur,pose

'rho porpoise of this study was to investigate the differences
in the.portrayals of males and females in selected high school
literature anthologies by systematic examination of the literary
content and the illustrations to determine Whether sexism exists
in these anthologies. Sexism arbitrarily assigns certain chat
acteristics, abilities and aspirations to people.based solely on
their sex, regardless of their individual talents and perfor-

.mances, and discriminates against both males and femaleS.
This study, through content analysis, examined the rotes, set-
tings, behaidors, interactions, and occupations and professions
of males and females, as well as compared the number of fe-
male to male authors and characters.

Methods and Procedures
Twent?-eight selected literature anthologies for grades

9-12 were examined. Frequencies were nuted on two content
analysis instruments, .one for literary selections and one for

%illustrations, which were constructed for use in this studyi..

Results
Following are the results of this study reported in ratios:

Literary Selections
Female authors to male authors 1:8
Primary female characters to primary male char-

actors 1:4.3
Secondary female characters to secondary male char-

acters 1:3.2
Adult female characters to adult male characters 1:3.5

Child/adolescent female characters to childfadoles
Cent male characters 1:2.7

Total female characters to total male characters 1:3.5
Female characters only literary selections to male

characters only literary selections 1:13.3
Active female characters to active male characters 1:1.7
Passive female characters to passive male characters 8:1
Females defined in terms of another to males defined

in terms of another 29: 1
Females subservient to males to males subservient to

females 19:1 "
Females subservient to females to males subservient

to males
Females dependent upon males to males dependent

upon females
Females dependent upon females to males dependent

upon males
Female derogatory reinarks about males to male

derogatory remarks about females
Female derogatory remarks about females to male

derogatory remarks about males
Female physical aggressive actions toward males to

male physical aggressive actions toward females
Female physical aggressive actions toward females to

male physical aggressive actions toward males
Female verbal aggressions toward males to male ver-

bal aggressions toward females
Female verbal aggressions toward females to male

verbal aggressions toward males
Independent females to independent males
Females and males shown as equals to females and

males shown as unequals
Occupatkso 4 and professions for females to occupa-

tions and professions for males.

1:3.1

22:1

1.5:1

'1:5

2:1

1:1

1:8

1.7: I

1:5
1:2.3

1:5.3

1:5



ankftins
Primiry female figures to primary male figures 1:4
Secondary female figures to secondary male figures 1:4
Itinl (*Male figures to total male figures 1:4
Female figures only to male figures only 1:6
Active female figures to active male figures 1:2
Passive female figures to passiiie male figures 3:1
Female victims of females ta male victims of females 1:3
Female victims of males to male victims of males 1:2
Females subeervient to feniales to males subserv1en1

to males 1:1
Females subseryient to males to males subservient

to females. ...-- 2CO.' 1

Female Authors pictured to male authori pictured 1: 8
Males and females shown as equals to males and fe-

males shown as unequals 1:1.5
Occupations and professiont. for females to occupations

and professions for males. 1:7

Conclusions

The results of this study lead to the following conclusions:
(I) males were represented in the literary selections and illus-
trations more often than females; (2) mate authors outnum-
bered female authors; (3) females were shown as being less
active and more passive than males; (4) females were seldom
shown as equals to mates and were often shown in subservient
rules; (5) females frequently had derogatory remarks aimed I
at them; (6) females were shown as being dependent on male
and AS being defined, or identified, by their relationships to
males; (7) females were usually shown in traditionally domes ic
situations; and if they Jere removed from that setting. they
were qsually shown as watchers, helpers-or victims of wales..
or they were shown as being rescued or defended by males:
(8) the numher and variety of occupational and professional
roles were greater for males than females. The final conclu-
sion was that sexism in the portrayal of females and maies &ea
exist in high school literature anthologies.

POLITICAL SOCIALIZATION IN PICTURE ROOKS 1972-1976
Order No. 7906285

JONES,'Joan Scanlon, Ph.D. The Oniversiijc of Akron, 197i.
291pp. Adviser: Dr. Judith A. Noble

The purpose of this study was to discover how attitudes con-
ducive to political socialization have been portrayed in picture
books which were published between the years 1972 and 1978
and included in selected recommended tsok lists for children
between the ages of three and eight.

The major questions which this study sought II answer were:
What attitudes conducive to political socialization are ex-

pressed explicitly or implicitly in children's picture books?
Are the inquiries and charges cited previourly present in

the attitudes which are inherent in literature tor f ld r e n ?
What images of political socialization are npressed through

he test of picture books for children?
What images of political socialization are expressed through

the illustrations of picture books for children?
Are picture books for children characterized by the pres-

ence or absence of political socialization images?
A random sample of 125 picture books published between

1972 and 1976 and Intended for children between the ages of
ihree and eight was used for this study.

The technique of content assessment was the research pro-
cess used for analyzing the books. Five major categories were
employed: Importance of People; Importance of the School;
Importance of Symbols; Importance of Sex and Ethnicity: and
Importance of Governments; Institutions.

The major conclusions were as follows:

4
f

Eliamplei of people presented in the picture books were
found to be the second largest category of attitudes considered
to be conducive to political socialisation. Generally images
expreased in picture books supported nppropriate social be*
hairier*, group cooperation, afRierence to established rules, and
approval of the existing political status quo.

A dearth of references expressing attitudes about schools
was found. Examples of schools presented in the books were
found to be the fifth largest category of attitudes ed to
be conducive to political socialization.

Images of political socialisation expres through text and
Illustrations of picture books using schoo as indicators were
negative ones. Conformity to teaeher hang and established
school routines were the general attit es presented in the
books. Change and nen conformity instituted by students were
not rewarded behaviors. Attitudes conducive to political social
Illation portrayed in picture books using schoolsas the explora-
tory tool tended to encourage behavior that would accept the
existing political status quo.

Examples of symbols presented in picture books were fouod.
to be the largest category of attitudes conskiered to be condu-
cive ttpolitical socialization. Expressed attitudes reflected
exisii4 political values.

Images of political socialization expressed-through the text
using words, signs, and songs as 'political symbols were posiT
tive ones. Images expressed through the illustrations using
banners, dress, and rituals were also found to be positive ones.

Examples of attitudes considered to be conducive to political
socialization expressed through sex and ethnicity were found to
be the third largest.category. Images of political socialization
expressed through text and illustrations of picture books using
sex and ethnicity as indicators were positive ones thit tended
to value cultural pluralism and eXpanding roles for women.

the few references to governmental inatitptions found in the
books were releted tu people arithin governmental instittitions
rather than the institutions themselves. Examples of attitudes
considered to be conducive to political socialization expressed
through institutions were found.to be the fourth largest category.
Generally picture books werb characterized by thehbsence of
political socialization images whengovernmental institutions
rre used as indicators.

Due to the content of picture books expressed through text
and illustrations, it was felt that young children who were read
to or could read the picture books were more likely to acquire
attitudes that could be Considered conducive to political soefal-
ization than young children who only looked at picture books.

A STUDY I4 AFFECTIVE SENSITIVITY: THE USE OF
NALUE ORIENTED LITERATURE AT THE COMMUNITY
COLLEGE LEVEL Order No. 7907959

KIGAR, Hadley John, Ph.D. Michigan State University, 1978.
114pp.

The purpose of this study was to examine s:lected affective
elements related to Self-Actualization 'and to assess and ana-
lyze any modification resulting from treatment involving ex-
posure to value oriented literature.

The underlying assumptions were (1) that community col-
lege students who study a selected corpus of value oriented
literature would increase their affective sensitivity in at least
two ares.s: Time Competence and Inner-Directedness, (2) that
community college students who were exposed to creative-
axiological literature would reflect a higher level of gain than
those exposed to philosophical essas only or to a mixture of
philosophical and creative-axiological materials, (3) that af-
fective sensitivity would not be affected by type of class--
regular on-campus, off-campus extension class, or on-campus
weekend college class.

Two methods of analysis were used in the design: a statis-
tical study of Analysis of Variance, based on a computer pro-
gram designed by Jeremy Finn: an analysis of students' writ-
ten respOnses to selections read based on a modification of a
Semantic Differential Scheme designed by Osgood, Suci, and
Tannenbaum. The ANOVA portion utilized the basic pretest--



eNtiliMeli-poettest deeign using the Perennial Orientation In,
ellstbatt developed by Dr. Everett Mastro= Students' writtenI modal= rated'on a 7-point Ukert-type scale ranging

-/ train (I) sponse/Complete Rejection, to (7) Complete
Aldeellilleding and Internalinatioit Cf the value tahereat In the

Sive *Dentinal .11 second semester community college
.1 Bushels class participated in the three-week study (N075).

Owing Me time students were required to study selected
i- seedless based on random assignment to one of three treat-

Mat groups. In addition, they were asked to respond in writ-: thit tO Mich selection studied.
An Analysis of Variance indicated that none of the x null

hirehaeaft Predicated on the general research assum ions
reached the .05 level el confidence demanded in this
There was a general and positive increase in gain sc res, how-

.. ever. An analysis of written responses indicated th4 students
Who Oohed creative-axiological literature tended t rank
higher en the value awareness scale than those who udied
pldlosophical essays.

OM primary conclusion must be considered: Ifdtvtdual
Study apart from peer Interaction, teacher facilit ion, and
class involvement seems to have limited Mee mudifyieg
affective SenSitivity.

THE NEGRITUDE POETS AND THEIR CRITICS: A LIT--
'MARY ASSESS/0MT ARO IMPLICATIONS FOR EDUCA-
TION Order No. 7824893

. LATIMER, Georgie Blanche, Ed.D. The Univeltsity of North
Carolina at Greensboro, 1978. 258pp. Directly,: Dr. Elise-.

beth Bowles

i_Ajlieosito

tenon of negritude as related toithe four parts of
th study was the result of tWo spectfic forces. One force was

e influence of the Negro Renaissance movement in Mnerica.
he other force was "the mind of the assimilated African in

.1Preach-speaking territories and the literary awakening asso-
elated with the political awakenbeg."

. ..tiegritude poetry, defined by Senghor as °the Punt .4 the
cultural values of the black world as they are expressed in the
life, the instttutions and the works of Negroes* expresses
crnss-eultural and universal values as historical fact and as
/Mak specificity. The negritude peets saw these two positions,
referred to as situational and essential negritude, aS highly
signifigank.,Both accounted for the themes, rhythm imagery,
Symbolism, style and language that gave the poetry Its diMinct
uniqaeness. path provided a basis for understanding what neg.
Muth* is in term's of African and Afro-American literature.
What negritude brings to the curriculum, the writers.and critics
alike concurred, was to be ascertained by the.critIeal analysis
and discussion of the poets and their poetry./

A major concern of tie study was to ascertain an estab-
lished attitude of African and Western critics regarding the
negritude poets. A review of critical literature of negritude
showed that negritude was not without merit. It has the atten-
tion of writers an4 critics of African literature more than any
other concept to the extent that it was accepted aa a literary
standard, in spite of some disparate views. Criticism ulti-
mately became for the writer and critic a common concern tor
'What constituted African literature?' and "By what standards
should African literature be judged?" Both writer and critic,
once sharply divided on these questions, reached a consensus
that the same high /standards of literery criticism for bth

.

Afritan and European writings should be used. Literar as-
sesantent, the African writer and critic contended, shoi1ld be
based on two major assumptions: one, that there is -ii tradi-
tional set 0 literary standards to which all critics must ad-.
here; two, that literary criticism must take account of the
cultural context in which the works were written.

Anaiysis and discussion of the major areas of negritude
poetry in thit.diasertation suggested that it does have literary
and cultural merit for the literature curriculum.

e

This study was designed to define and to analyze the work
'of four negritude poets, Langston Hughes, Leon Damao, Leo-
pold Senghor and Muni Cdsaire, in relation to the literarA
assessment by their critics and potential implications for edu-
cation. I roceeded to consider and to develop the interrela-
Hon of f r broad areas: first, the traditional and changing

.place role of literature in the school and college curricu-
lam; second, the ontological and literary qualities of poetic
negritude and Its relation to the literature turriculu6m; third,
the reaction of African and Western critics to negritude as a
literary movement; and fourth, an assessment of negritude
poetry and its historical reality and essential realism.by re-
sponding to the poetry and by reacting to views of its critics.

A reviiw of materials related to theory and practice in the
literature program revealed that the traditional place anct role
of literature at all.levels of the curriculum are recognized as,
means of providing intellectual'and affective content of literary
experiences. Literature is alsa a means of providing student-
teacher interaction with a varietk\of genre from which the stu-
dent develops a theoretical understanding and literary appreci-
ation of literature in general. However, literary theorislr
stand firm on their belief that the consequential positiotrof the
changing role of literature i8 inherent in its function and re-
strictive in its selection:of content for the curriculum. They
maintain that current changes in student population and world
view have altered the school curriculum and the educational
process. Both of these changes five affected tradition in the
selection of literature. Literary images, the theorists main-
tain, are indispensable to the basic human process of world
comprehension and self definition. This study concluded that
there is an urgent need for greater consideration of literary It
selections for the curriculum that provide personal and cultural
Identity tor all students, especially the black student.

This study was based on the assumption that the historical
development of the Language Arts Prbgram in the American
education system predicated a logical place for the inclusion of
literature such as African and Atro-American literature in the
school curriculum. This would also include non-African higher
studies where French and English language and literature are
taught to English-speaking non-Afric.ut students. This view
argues literary merit and a 'Viable contribution of negritude
poetry to the English curricolum.

AN iNVESTIGATION OF READER BIAS IN THE WHITTEN
RESPONSE or NINTH-GRADE STUDENTS TO PROSE AND
POETRY Order No. 7900408

MORAN, tenneth Francis, Ph.D. Indiana University, 1978.
llOpp. Chairman: Dr. Vernon H. Smith

Statement of the Problem: The purpose of the study was to
investigate the effects of form upon the written responses of
ninth-grade students to prose and poetry, and to determine dif-
ferences in the comprehension of selections attributable to the
form of the selections, a measured by written reiterations ot
the selections. The majoi'question investigated in the study
was: GiveNcomparable pasgages of prose and poetry, will sub-
jects respoki differently to the different forms, as measured
the subjects' 'written responses?

Procedures: Two narrative prose selections and two narra-
tive poetry 141-ecttons, chosen on the bases of comparable length

'and difficulty, utiliztng the Dale -' Chall, the Fry, and the Fog
prose readability formulae to assess selection difficulties, were
prepared in paragraph and stanza formats for presentation to
68 ninth-grade students, enrolled in three heterogeneously'
grouped.English classes. The four selections were rotated with
regard to print format throughout the sample, with each subject
responding to nne prose selection and one poetry selection in

the araginal formats, and to one prose selection and one poetry
selection in the alternate formats. Subjects were instructed to
respond freely in writing to each selection and to write a reit-
eration of each kelection without recourse to the printed selec-
tion.

Responses were divided into thought units, and these units
were classified utoiziiig five categories: Unrelated, Literal.
Interpretative, Pt inal, and P.valuative. Reiterations were
assessed holistically on the basis )f hiliw accurately the reiter-
ation paraphrased the selection, utilizing three levels Inade-

.7 .

1 6)



quito Adequetp, and Superior. Additional variables which were
conprdered in the gaudy weret,sex of sebject; reading compre-
hessian, as measured by the Iowa Siltnt Reading_ Tests; and at-

difference toward studying stories and poetry, as mea-
.2121vd*. the Purdue Master Altitude &Mei.

Pindi CoraqusloitirriTT-t XII split-plot factoisial
amiTylis of variance model was utilized to test the hypotheses

, generated bytthe study, The analises of the deta revealed no
significant differences aethe .05 level with regard to the quanti-
ties of units of respense, the patterns of units among the cute-
guiles of response, or the adequacies of reiteratiofis whist*
were attributable to the print format or to the interactions of
the variables if sex, reeding comprehensirm, find attitude dif-
ference with farm. The fourth order interaction of sex, reading
comprehension, Attitude difference, and forni, with regard to the
quantities of unita,produced approached the criterion leyel of
significance, with a significance level of .08. The "analysis of
reiteration adequacies revealed that the third order interactions
el sei, reading comprehension, and form, apd of attitude differ-

, once, reading comprehension, andjorm were Mgnificent at the
.09 and .08 levels, respectively.

It was concluded that, within the limits of the study, students
exhibit no greater difficulty in oomprehending and responding
to narrative poetry than to narrative prose. Moreover,/the
findings suggest that the prose readability formulae-utitizedin
the study are appropriate for assessing narrative poetry.

The third and fourth order interactions which approached
the criterion level of significance suggest that those differences
in response and in comprehension which arose with respect to
form resulted from complex interactions which produced inconi
sistencies an magnitude and direction, and that further investi-
gation of such interactions should be undertaken.

A COMPARISON OF RATHS' METHOD FOR VALUES CLAR-:
IFICATION WITH THE TRADITIONAL METHOD OF TEACH-
ING LITERATURE IN THE EIGHTH GRADE '

Order No. 7911288

.NEELY, Veronica Dolores, Ph.D. New York University, 1978.
314pp. Chiaman: Professor Carl Schmidt

In this study, the method of values clarification proposed by
Louis Raths was compared with the traditional, method of teach-
ing literature in the eighth grade. Two experimental and two
alternate treatment classes were taught a literature unit on so-
cial valuett in peer relationships for 23'days. The main hypoth-
esis stated that students in the experimental group, when cora-.
pared with studentsin the alternate treatment group, would
value the Rotial man more highly after treatment than before:
.The Rokeach Value Survey wak used to test this hypothesis.

To determine if the experimental treatment tied disposed
students to examine their value processes, .the Incomplete Sen-
tences Tete (IST) was administered. Students' responses about

6.theie persimal lives were designated man-centered; students'
responses about the literature were designated subject-centered.
Hypothesis II stated that students in the experimental group
would have a greater increase in the number of man-centered
responses from pre to posttest than would students in the al-
ternate treatment group. The :-olomon Design was used to con-
trol for the sensitizing effect of pretesting.

Differences in student responses duringlreat merit, after
each of four sets of stories -- presenting themes of anger, win-
ning, fighting and friendship had been taught, were measured
bv the °I Learned Statements* (115), and the Response Prefer-
ence Measure (HPM).

Hypnthesis III stated that students in the experimental groep
would have more man-centered responses overall on the US
than would stutient-i in the alternate treatment gioup.

Hypothe,tis IV 'dated that studentA in the experimental group
would stuc.4en inere:ise in the numtvr of man-eentered re -
sponsea on the as the unit progre ;mut

Hypothesis V Stated that students in the experimental grdup
would assign overall higher ratings to RPM questions with a
values clarification orientation than would students in the al-
ternate treatment group.

Pypothesis VI stated that students in Hie experimental group
would assign higher ratings to theke RPM'questions tor stories
studied later than earlier.

The Topical Analyals for the Content of Literature Diecus-
clans (TACL) was t18011 to categorize statements about tha.stu-
dents' personal lives (Real) in transcriptif of class discussions.
Hypothesis VII stated that students in 04 experimental group
would have a larger propuztion of statements designated Ss
Real than wmild students the alternate treatment group. Fl
naUy, Vypothesis VIII stated that students in the experimental

4group would have a larger proportion of statements in Norma-
tive, Psychological, and Sociocultural subcategorieti than would
students in the alternate treatment group.

Data analysis resulted in the following:
Hypotheses VII and VIII were accepted.
Hypothesis III was accepted, with anger and fightig being

the most predictive themes.
Hypothesis II was accepted, but partially only, because dif-

ferences between not-sensitized classes were significant.
Hypotheses I, IV, V, and VI were rejected. .

The following conclusions and recommendations were of-
fered:

1. Students in the values clarification group attended more
to their value processes.

2. The use of values clarification strategies provides a
framework within which students, can examine personal values.

3. The selection and sequencing of stories and values clar-
ification strategies may bp crucial for effecting values clarifi-
cation.

AN INQUIRY INTO THE THEA/E OF ISOLATION IN AD( -
LESCENT LITERATURE ABOUT BLACK YOUTH: AN EX-
AMINATION C. ITS TREATMENT BY SELECTED WRITER:

Order No. 7902201

OTEY, Rheba Washington, Ph.D. The Ohio State University,
1978. 2$4pp. Adviser: Professor Frank Zidonis

The purposes of the present study were 1) to analyze the
new perppective of a representative black writer and the ap-

, Preach of selected writers Of adolescent literature about black
youth with respect to black isolation; 2) to examine a point of
view which permits entry into the isolated black world; 3) to'
investigate the reliability of reviews of the sample books and;
4) to suggest a remedy for the inadequacy of any curriculum
content with regard to black adolescent literature which does
not offer a useful understanding of the full range of the black
American experience.

In the past decade the demand for Black Stuilies and the
surge tor cultural parity in the teaching of the black experience

. with regard to adolescent literature have demonstrated the need
for works which delineate the varied levels and complexities of
the black consciousness effecting a non-stereotypical fictional
black.

A review of literature revealed that the literary image of
the black has been problematically stereotypic and negative.
The study undertook to explore the problem and suggest a rem-
edy by examining 1) the historical implications of black-white
relations: 2) the theories of racism as related to image build-
ing and to acceptance of black isolation as a normal condition
in a democrattc society; 3) studies on modification of children's
racial attitudes; 4) the concept of bibliotherapy; and 5) a liter-
ary point of view which induces identification with non-whites.

A survey of the literature concerning, the criteria for black
adolescent titles revealed thitt no guidelines-suguested that re-
alistic black literiture shniild specifically include a conatd!r:
ation of black isolation.

A preliminary list of 47 sample titles was completed by con-
suiting standard sources such as the Junior HighSchool Library

- Catalmt and Supplements, 1965-1975, and We Build Together
among others.

v77
. .14p2



.
;

ebe final list at 15 sampls books, with copyright, dates rang-
,

gigfVø 1936 to 1972, was chosen ott M. basis that the title
nantessed the black American *vertex*: 2) had black cen-
tral eharacters; wes contemporary;:41-W been reviewed by
lbw Inere standvd9maress; 6) had not balk naively
Ciliblified; 6) was in print; and 7) was not written
NW biack perspective.

. Four sample books of Virginia Hamilton, the representative
writersand 1975 Newbery. Award author, were se1ecte4.

AO titles were evaluated in written critical analy s of the
, author's method, style and cognizance of the isolation. trent
4'4*. tit-tbe black world.

.

The examination of the selected titles confirmed thus es-
sumptions concerning the present state of adolescent literature
about black youth: 1) the juvenile fiction by majority iiriters-.
inadequately mirrors black life to the -degree the latter focus
on the externals of the black condition solely, and fall to explain
the "why" of the black world in the context of the hiiterical end
cultural determination framed bythe dominant majority: 2) much
of the literature by black authors about blacks is written either
from a majority perspective or for a majority audience, stress-
ins either a limiting or nihilistic philosophy which are not viable
revelations of the total black consciousness; 3) juvenile fiction
which portrays blacks co-existingwithin or integrating suceess-
fully into a pluralistic society ignores the condition of.black iso-
lation and alienation which are historical and scielological re-
alities; and 4, juvenile fiction which realistically portrays black
life speaks from an In house experience and has examined the
experience in the context of isolation and alienation whioh are
central to the black condition. .

Some recommendations: teachers, writers, ned reviewers
should 1) consider the theme of isolation a viable guideline in
judging black books: 2) be widely read in black distory and
black adult wrtters; 3) recognise that the black world if limited
realistically, must be viewed from an in house perspective;
and 4) provide books and bibliographic selections about a va-
riety of black life styles.

STUDENTS' RECALL OF SHORT STORY CONTENT FOL-
LOWING PRESENTATION IN PRINT -AND TELEVISION
MEDIA Order No. 7912083

PARSONS, Roll William, Ph.D. UniversitY of Minnesota, 1978.
183pp.

Pur ose: This investigation attempted to illuminate the
intersct on of print and television media as it may affect stu-
dents' recall of essential elements of short story literature.
It explored two areas of interaction: the enhancement of story
recall duc to Redundancy of information cqnveyed in the two
versions; and media dominance when discrepancies exist in
the two versions.

Methods: in order to measure these effeCts, two types of
multiple choice tent items were written. The first (used to
measure recall) had a stem with five responses, only one of
which *as correct for both versions. The second (used to mea-
sure preference) also had a stem with five responses, but one
was correct for the television version while another was cor-
rect for the joint version. Students were randomly selected
from 10th grade Communications classes at White Bear Lake,
Minnesota, and grouped by setc, and..two types of class, one for
average students, the other for giudents requiring structure
and treatment. Four treatments were employed: print only,
television only, print followed by television and television fol-
lowed by print.

Analysis: DMA concerning the recall of the literature was
subjectW to an analysis olvariance with a 2 x 2 x 4 design
(sex x academic type of class x treatment) and also a correla-
tion (Pearsons r) of reading comprehension scores to recall
scores. Data concerning media preference were analyzed using
descriptive statistics devised for this investiption.

Couclusions: 1. Dual media (television and print) presen-
tations together result in better student recall of short story
content than single media presentations.

2. When studentp only read a story, reading comprehension
is moderately correlated to recall of story content, but when
students view a television version and read the story, the cor-
relation is less.

3. When presentettowith two media versions of a story and
media keyed test items, studeets most commonly choose the
item response keyed to the medium providing the most spe-
cific and concrete information. This usually results in tbe
television medium dominating the print medium.

4. Students most frequently choose test item responses
which are keyed to the last medium presented.

A STUDY OF THE DIFFERENTIAL RESPONSES TO THREE
MODES OF PRESENTATION OF POETRY AS EXHIBITED
IN THE WRITINGS OF HIGH SCHOOL JUNIORS

Order No. 7907628

REAMY, Barbara Ana, Ph.D. University of South Carolina,
1978. 131pp.

!tame.
The study was designed to investigate the effectiveness of

three specified modes of teaching poetry (audio-visual, lecture,
and sociopsychological) and the kinds of written responses ob-
tained from eleventh grade students for each method of presen-
tation. Four questions were asked: (1) Are there differences
in the types of responses made to poetry by students taught by
three different methods?. (2) What is the relationship between
the tnies of student responses to poetry and student reading
level? (3) What is the relationship between the types of student
responses to poetry and the sex of the student? (4) What is the
relationship between the types of student response to poetry and
the types of teacher-made test questions?

Procedures
The sample for the study consisted of 128 high school juniors

in a large suburban hie school. Six poems were taught to the
studente on sht consecutive days. Three teaching methods were
used. The peemel and methods were 'used simultaneously by
three teachers, %Corking with three groups each, so that each
teacher used each poem and each method in a different teaching
order to prevent any cumulative effect. Each student read each
of the poems, received the teaching instruction and gave written
responses to each poem. A response was deded as the smallest
unit that constituted a reaction to the poem. The investigator
read each paper and categorised each response by the classifi-
cation system developed by James Squire in The Responses ot
Adolescents While Reading Four Short tortes. A group of 25
teachers read the same six poems and submitted three questiont:
per teacher on each inalvidual poem. These questions were
placed into the same categories developed by Squire. A series
of chi-square tests was used to investigate the differences in
student response and teaching method, sex, reading level, and
type of teacher-made test question.

Findings

Significant differences were found to exist between the re-
sponses of the students and the teaching method used. For the
audio-visual method, the largest numbers of responses were
formed in the categories of interpretation, narration, and pre-
scriptive judgment. For the lecture method, the largest num-
bers were found in the categories of literary judgment, inter-
pretation, and narrative response. For the sociopsychological
method, the largest numbers of responses were found in the
categories of interpretation, literary judgment, and self-involve-
ment. No significant differences were found to exist between
the categories of student response and student reading level or
sex of the student. Significant differences were found to exist
between the types of student responses and the types of teacher-
made test questions.
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A PRBLIMINARY EXAMINATION OF THE IMAGE OF ,
BLIND AND DEAF CHARACTERS IN CONTEMPORARY
LITERATURE Order No. 7908953

MED, Nary Catherine Wright, Bd.D. Wayne State University,
1918. 1114pp. Adviser: Donald J. Biuett

During the last century there has been an increased aware-
ness of the educational, social, and constitutional rights pf "se
handicapped, and as a result more and more formalized pt o-
grams have developed to help handicapped individuals paiti.ti-
pate more fully in society. The average person has limited
contact with handicapped people. Characters created in litera-
ture become alive in the mind of a reader and help form the
basis of readers' perceptions of the handicapped. This study
sought to examine the image of the blind and deaf being com-
municated in contemporary literature in an effort to determine
whether literary images are supportive of Contemporary under-
standing of the handicapped.

Specifically, this investigation addressed itself to the follow-
ing questions: 1) What books published since 1950 and avail-
able in the United States have a blind or deaf person as an im-
portant character? .2) What attitudes, achievements, and
adjustments are attributed to blind or deaf characters? 3) To
what mdent are writers presenting a reasonably enlightened
contemporary image of the blind and deaf? and 4) Is there any
evidence of stereotyped anagery and, if so, to what extent?

The study began with a compilation of titles of contemporary
works of literature which have a blind or deaf person as an im-
portant character. It was limited to those works published
since 1950 and accessible in the United States. The titles were
located in standard reference tools. As each work WAS located
and read, a case study sheet was filled out which included pub-
lication information, location of material, story synopsis. The
characterization of each blind or deaf person who was an tm-
portant character was then analyzed. Theattitude, achievement,
and adjustment of each handicapped character was examined
within the context of the workand each facet was rated on a
five-point scale. 'The numerical values gave a brceici indication
of how authors ale whole represemed the world of the blind
and deaf, and were jused to make generalizations about images
of blind and deaf characters in literature. Issues or themes
common tuthe books with blind or deaf characters Were then
examined to further study the images.

Seventy-two works were located and examined. The works
included fiction, biographies, and autobiographies. There were
fifty titles with blind characters and twenty-two titles with deaf

haracters.
The rating of blind characters indicated that: 1) 84% rated

satisfactory or above on *attitude:" 2) 72 b rated satisfactory
or above on °achievement:" and 3) 70'; rated satisfactory or
above on *adjustment." The rating of deaf characters indicated
that: 11 781 rated satisfactory or above on °attitude:" and
2) 87% rated satisfactory or above on both "achievement" and
"adj est ment ."

Examination of six specific issues whieh had an influence on
attitude, achievement, and adjustment indicated that authors
generally are presenting a reasonably enlightened image of the
blind and deaf. The images are, by and large, realistic, con-
sistent with developmental goals, and contribute to communicat-
ing an "enlightened" image of the blind and deaf in contemporary
literature. The overall image is not stereotypic. Although
there were some blind and deaf characters who exhibited nega-
tive images and negative behaviors in the literature, they did
not predominate.

There are several ways the subject matter of this study may
be enlarged upon to accurately reflect the image of the handi-
capped: 1) similar studies might be undertaken to include the
other five major areas of disability; 2) the image might be ex-
amined in other forms of media, especially television, popular
magazines, and movies: 3) for those interested in image forma-
tion in children, the material of the 'study could be extended to
include juvenile literature; 4) methods of examining images in
media need to be refined and systematized: and 5) studies on
the effect of images in media upon readers viewers listeners
might suggest ways of' using media to promote the positive
images of the blind and deaf.

A COMPAHISON OF THREE TECHNIQUES OF TEACHING
LITERATURE: SILENT READING, READERS THEATRE
AND VIDEOTAPE READERSTHEATRE Order No. 7824869

RODEN, Sally Ann, Ed.D. North Texas State University, '1918.
227pp.

The problem of this study was a comparison of tbe responses
of students to three techniques of teaahing literature. From this
comparison, the most effective technique of teuching literature
was identified. The three techniques selected for the study
were silent reading, Readers Theatre, and video-tape Readers
Theatre.. These three techniques were compared on achieve-
ment andtttitude response. Effectiveness of each technique
was examined by noting each grade level and the pooled7tech-
nique effectiveness scores. Also, black and white video-tape
scores were examined in comparison to scores from the pre...
sentation of color video-tape.

The experimental group for this study consisted of four
junior and four senior regular English Classes from one sub-
urban high school and one class of freshmen from one four.
year state university. A total of 302 subjects were involved in
the study. Complete data were obtained for 139 of the subjects
for the three techniques, and completedata were obtained far
forty-eight subjects for the color video-tape technique.

Seven hypotheses were formulated to fulfill the purposes
of this study. The first six hypotheses were tested to deter-
mine significance by finding the mean and standard deviation
of all grade-level scores for each technique. The pooling of
technique seores was adequate, for it was the specific tech-
nique of presentation that was being compared in each instance.
Hypothesis seven was tested by comparing pooled grade-level
techrique mean and standard deviation scores of black and
white video-tape to pOoled scores of color video-tape. Each
hypothesis was tested in the null form by analysis of variance.
U the F value of the analysis of variance was significant, the
Scheffi F test WS used for the first six hypotheses to deter-
mine where the differences occurred. .

The analysis of data revealed that Readers Theatre re-
sulted in significantly higher mean scores on attitude-scale
testa than either of the other two techniques. The teaching
technique of silent reading produced significantly higher mean
comprehension scores than did either Readers Theatre or
black and white video-tape, although Readers Theatre resulted
in higher mean comprehension scores than did black and whi
video-tape, Silent reading produced a higher mean scor
did black anti white video-tape on the attitude-scale tests.

Since silent reading produced significantly higher scores
on Comprehension of literature, it was concluded that silent
reading is the most effective method for achieving comprehen-
sion. However, it was also concluded that Readers Theatre is
of importance in the domain of attitude and affect. This study
isolated Readers Theatre as the most effective teaching tech-
nique for attitude response toward literature.

THE EFFECTS OF A LITERATURE PROGRAM OF REALIS
TIC .FICTION ON THE ATTITUDES OF FIFTH GRADE
PUPILS TOWARD THE AGED Order No. 7905317

SCHNEIDER, Phillis I.:*eth, Ph.D. State University of New York
at Buffalo, 1978. 231pp. Major Professor: Dr, William Eller

The Problem

The rapid thcrease in older people in the U"nited States, both
in absolute numbers and as a proportion of the total population,
has implications for the role of schools in preparing children
to meet the challenges this population phenomenon will raise.
One such challenge concerns the attitude students have toward
older people. The purpose of this study was to investigate
whether a classroom literature program would change the at-
titudes of fifth grade students toward the aged, defiged as per-
sons sixty-five or older.
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Findings

Observed combined means of the Reading group revealed
inireases in pre to posttest scores on all four of the attitude
measuring instruments, although only the SemantiC Differential
I yielded significant differences. The Reading and Discussion
group showed no significant differences. The Control group
declined significantly on the Semantic Differential I. The
ANOVA showed no overall differences for treatment.

Teacher's sex was an additional control variable in a post
hoc ANOVA with classes assumed ,to be fixed. A very signifi-
cant (p less than .0001) interaction was found between teacher's
sei and pupil's sex. This finding was repeated in the analysis
of covariance.

A significant interaction between old people in the home and
frequency of contact with old people was shown.

The contingency analysis recorded each pupil's posttest
score on each test as having increased, decreased, or not
changed from the pretest score. Chi square tests reve'aled
significant differences in the changes of individual students in
the Reading group on the Semantic Differential I. .

ifi
test

tented, were interviewed con-
people.

Summ g
The present study has provided some support for the wide

spread belief that books can influence students. The theory
that discussion following the classroom teacher's oral reading
would enhance attitudinal change was not substantiated.

This study raised questions concerning children's ability
to identify with characters physically dissimilar from them-
selves.

The surprising interaction between teacher's sex and pupil's
sex suggests a need for consideration of this heretolure unre-
ported influence in future attitudinal research.

THE EFFECTS OF COOPERATIVE AND INDIVID1 %LIS=
GO/11, STRUCTURES AND 'PREREADING ACTIVITIES ON,
STUDENTS' COMPREHENSION AND ATTITUDES TOWARD
READING SHORT STORIES Order No. 7912200

SMITH, Roy Anthony, Ed.D. Boston University School of Edu-
cation, 1079. 250pp. Miller. Professor: Thomas E. Culli-
ton, Jr.

Purpose
The purpose of this study was to investigata the effects of

individual and cooperative goal structures and prereading ac-
tivities on students' comprehension of short stories and atti-
tudes toward reading.ihese short stories.

'Procedure and Design
A 2 x 2 factorial design was employed. The first factor

was the goal structure, cooperative or individual. The second
factor was the prereading activity.

Subjects for this study were 322 eighth grade students from
two junior high schools in an upper-middle-class suburb of
Boston. Sixteen intact English classes were used: Four teach-
ers, two at each school, taught.four classes each. Classes
Were assigned to one of four treatment groups: (1) students
worhcooperatively and receive prereading activities; (2) stu-
dents work cooperatively but do not receive prereading ac-
tivities; (3) students work individually and receive prereading
activities; and (4) students work individually but do,not receive
prereading activities. Students in the cooperative treatment
groups received 15 weeks of training in cooperative skills.
Students then read three short stories with half the subjects
receiving prereading activities. After reading each story stu-
dents completed a teacher-made study guide either individu-
ally or in cooperat've groups.

Data Collect ion

Attitudes toward reading short stories were Measured in
two ways: first, by a simple rating sclle that students filled
out following completion of the study guide; second, hy an 18-
item Likert type scale developed for thisztudy which students
Completed at the conclusion of the entire study. Comprehen-
sion was measured by a 20-item teacher-made multiple choice
test for each short story designed to measure students' under-
standing of characterization.

Analysis

Data were analyzed by a 2-way analysis of coviriance
using reading comprehension scores from the Compre-
hensive Test of Basic Skills, I.Q. scores from the Short
Form Tail of-Academic Aplitude, and preattitude scores as
coirariates.
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IComprehension test scores and attitude scores were am- .

' lyised to deteriune whether any significant differences exitaed
I among treatment groups. Six research questions formulated
for this study Were answered: (1) no difference was found be-

: tween the prereadMg treatment group and the nunprereading
treatment group on comprehension; (2) no difference was found

i
i between the cooperative and individualized treatment groups
: on comprehension; (3) no significant interaction effect was

found between cooperative or individual goal structure and pre-
! reading activity; (4) no difference was found between the pre-
! reading treatment group and the nonprereading treatment group

on attitude toward reading short stories; (5) a significant dif-
ference was found between the cooperative and individualized

: treatment groups on attitudes toward reading short stories
favoring the cooperative group; and (6) a Significant interac-
tion effect was found between prereading activity and goal
structure, cooperative vs. individualistic, On students' attillIdes
toward reading short stories. For both attitude measures, stu-
dents working, cooperatively had more positive attitudea kward
reading short stories than students working individually. But
for students who completed the prereading activities, a cooper-
ative goal structure produced significantly higher, more posi-
tive attitudes than an individualistic goal structure. The dif-
ference, in favor of the cooperative treatment group, is
attributed to the pleasurable experience of students interacting,
i e., working together, sharing ideas, opinions, information,
and reactions, about their class reading.

A COMPARISON. OF THE RESPONSES OF FIFTVARADE
STUDENTS TO MODERN FANTASY AND REALISTIC . FIC-
TION Order No. 7914059

.STUDIER, Catherine Elizabeth, Ed.D. University of Georgia,
1978. 135pp. Supervisor; Bernice Cooper

purpose

The study wae conducted for the major purpose of discover-
ing whether differences existed between the free written re-
sponses of fifth grade students to realistic fiction and to fantasy.
The influences of reading ability and sex on the responses were
also considered.

Procedures

Eighty-nine fifth grader.; listened to a total of four books
read aloud by the investigator. Two of the titles represented.
realistic fiction, and two faneiful fiction. An attempt was made
to pair the books, one of each genre, so that the two books in
each pair would be similar in as many aspects as possible,
except in genre. After listening to each book, the students
wrote free responses.

The response essays were divided int'o T-unita for coding
purposes and categorized, with one additional category, accord-
ing to the system outlined in Elements of Writing About a Liter-
ary Work (Penes & Rippere, 1968). The five major categorirs

-Mid in this work include: engagement-involvement, per--
ception, interpretation, evaluation, and miscellaneous. The
sixth category, retelling, was added for the purpose of this
study.

in addition to the written, tree responses, the students com-
pleted two questionnaires. The first required the students to
select a favorite book in each pair and to give reasons for their
choices; they also rank ordered the four books. The second
questionnaire asked the students to respond to previously
read fanciful anti realistic stories.

Maw Cnneittrdons
. _ .

Conclusions based on the findings include:
I. The two genres. realistic and fanciful fiction, elicited

different types of responses. Significantly more retelling re-
sponses were made to fantasy than to realistic fiction. However,

1.

1

realistic fiction elicited a significantly greater number of en-
gagement-involvement and interpretiqp responses than did
fantasy.

2. Reading ability was found to be an important determiner
of the types of responses made to both genres. Poorer read-
ers relied to a significaht degree on retelling; better readers
made significantly more evaluative responses than did poorer
readers.

3. Sex did not appear to be a primary factor in determin-
ing the types of responses made to either genre.

4. Students enjoyed books of both genres.
5. Responses were concerned mainly with the content of

the books, rather than with form or style.
6. While some students drew inferences based on the

books read, most of them concentrated.on the more literal
aspects of the works.

7. The filth graders in this study proved to be insightful
In their commenti. Many of the students challenged issues
contained in the books and did some thoughtful speculating
about them.

A COMPARATIVE STUDY THE SEX-BIASED CONTENT
IN MAJOR JUVENI P IODICALS PUBLISHED IN 1977
AND THE SEX-BIASED CONTENT IN THE SAME PERIOD-
ICALS PUBLISHED IN 1987 Order No. 7905150

SULLIVAN, Anna Mary Toomer, Ed.D. Univeraltyvf Sodhern
Misstesippl, 1978. 74pp.,

S.

Purpose of the Study

The purpose of the study was to analyze the content of four
major juVenile periodicals published during the years of 1987
and 1977 and measure the change in sex-biased content based
on five criteria: (a) characters, (b) illustrations, (c) biogra-
phies, (d) occupations, and (e) behavior,

Procedure

The juvenile periodicals used in the study were chosen by
the following guidelines: (a) the periodical's circulation is of
500,000 or more; (b) it is published in the United States; (c) it
is written primarily tor children, ages 12 years and under; and
(d) publieation dates are in the year 1967 and 1977.

A sequence of four issues of each periodical for each year
was randomly selected and grouped into two groups: (a) 4967
publications and (b) 1977 publications.

Each periodical was read twice by the researcher. The first
reading was for: (a) a frequency count of the number of male
earl female characters portrayed in the stories, poems, biog-
raphies, and regular features; (b) a frequency count of the nuM-
ber of illustrations of males and females throughout each issue
from cover to cove (c) a freqaency count of the number of
biographies about 1.1.iles and females; (d) compilation of a list
of the different occupational roles ascribed to males and Females
in the illustrations, stories, poems, biographies, and regular
features; and (e) a frequency ceunt of the number of each oc-
cupational role ascribed to males and females.

The second reading was made for a frequency count of three
behaviors: (al initiating, (b) problem solving, and (c) passive,
as they are ascribed to male or female characters in illustra-
tions, stories, poems, and regular features.
Analysis of Data

Data were analyzed observing the frequency of male and fe-
male characters(illustrations, biographies, occupational roles,
and behaviors in the selected periodicals, and performing a
t-test analysis on diese frequencies.

Hypotheses were tested at the .05 level of reiection.

I 7
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. The ratio of male to female characters remains unchanged.

WM* characten compered to MAI* characters, still domi-
.p=1 Me the content Ippresimately 3:1. There are seven illustra.

tides al males for every three illustratioas of females. The
diversity of occupations ascribed to females decreased from
33 oreupstions in 1987 to 39 occupations in 1977. Less than
28% of the occupations were ascribed to females in both teri
and 1977. The number of occupational roles ascribed to females
aicompared to males did not significantly change. Males domi-

P. nate as °workers* 7t1, even though housework and child care
are /whaled in the list of occupations. Initiatig behavior as-
cribed to females remains at approximately 30%, and passive
behavior ascribed to females increased slightly, though not sig-
nificantly, from 52% to 84%.

Only two areas showlsignificant change. The first, biograph-
ical storieil about females as compared to biographical storiest
about maletstincreased from a ratio of 19:1 male biographies
to female btOgraphieti in 1997 to a ratio nf 9:5 male biographies
to female biographies in 1977.

The eecond area of significant change, problem solving be-
havior aacribed to females in comparison to males, increased
from 10.4% to 28.6%.

\

THE COGNITIVE DIMENSION OF LITERATURE AND ITS
RELATION TO AESTHETIC VALUE Order No. 79071E

THOMPSON, John Ira, Plt\D. The University of Michigan,
1978. 364pp, Co-Chairmen: William R. H. Alexander and
Terrence N. Tice

Many analytic pht1oscphersafld some influential critics
have either denied the cognitive dimension of literature and
literary studies or have denied that this cognitive dimension
is relevant to aesthetic value. What all these philosophers and
critics 'hike is a narrow, positivistic construal of key epis-
temological terms such as 'reference,' 'assertion,' 'retire-
slily,' and 'truth.' In particular, they try to apply .to literature
the definitions of these terms worked out for logic and .the sci-
ences, definitions which have proven too narrow even in the
conduct of scientific inquiry, as Polanyi has shown. The ar-
gument here ie that broader and more accurate definitions of
these terms will show that literature is a mode of knowing,
and that the knowledge it yields is not an irrelevant by-
product but is essential to its value as art.

In denying the cognitive statue of literature,' I. A. Richards
set up a dualism of Emotive and Referential language. But in
Act, no case of purely emotive language can be established:
All language is referential, it simply refers in different ways,
Whereas reference in science is direct, precise and atomistie,
in literature it is indirect, indistinct and as a whole, 'The dif-
ferent modes of reference in science and literature are ap-
propriate to their different goals of clarity and fullness of
meaning. Nor do these contrasting modes of reference crei;
ate a new dualism, if we realize that all language is polyfunc -

Atonal. In any particular use of language one function or pur-
pose will dominate, but others will be present. This is seen
clearly in borderline cases like photography and historical
novels, which hover between the aesthetic aM purely commu-
nicative functions. The notions of polyfunctionality and domi-
nance enable us to accrunt for the distinctive quality of lit .1..r try
language without isolating it,

In literary criticism the same dualism appears. Frye ar-
gues that while descriptive criticism is rational, evaluative
criticism is emotive, Most critical statements, however,

her than falling into a distinct ategory, are both dear rip-.
ti and evaluative: °Houseman's poetry is mentinwntal,' for
elm le. Critical discourse is too fluid to be neatly compart-
ment& ed into logical types, and Greene argues that evalua-
tion pe des the entire critical process, including our initial
response, -ritical evaluation is both rational and objective.
It is rationa not in the sense of st rict logical entailment, but
in that its rea ons are condition-governed and capable of vent-
fkation. It is itet4ive despite the fact that its judgments are'
relative. becauselelativity is not incowatible with valid gen-
eralization in the ars,

Finally, some aestheticians grant the cognitive dimension
of literature but deny its relevance to aesthetic value on
the grounds that literature does not make actual assertions,
according to Aristotelian ogle. But Ulf* logic we cannot as-
sert P and Itot-P, In ra we can and do. To say that love
is ordinary and eat rdinary is a true assertion. In short,
literature does mak assertions, though not of Aristotelian
form, and we can di tinguish ttweipparallel Ways in whic mo-
rality is relevant t aesthetic %bine.

The study of lit ature has been plagued by outmod epis-
temological ass By abandoning these assum
we can validate-the study of literature as a cognitive di
pline. The new epistemological definitions for which I ve
argued would have implications for the practice of tea ng
English. Most important would be a greater attention o the
cognitive and moral dimentioni of literature and thel4 rela-
tion to aesthetic value. Attention to the moral dimen4ion 0,8 I
define it would not mean the judging of literature by a single
moral code.

; COMMUNITY COLLEGE STUDENTS' RESPONSES TO SE-
' LEGTED ETHNIC POETRY AND MODE OF PRESENTATION

N. Order No. '1905940

TSURUTA, Dorothy Jane Randall, Ph.D. Stanford Univerkity,
1978. 308pp.

Problem

Two ireas of research are joined in this explorato study:
community college students' responses to African-Am :lean,
Europevti-American, and Hispanic-American poetry, aId pos-
sible influences of viewing videotape on response. The irst
dimension focuses on the identification'of some bates fo the
selection of ethnic poetry to introduce to community coIl
students. Instead of scrutinizing such matters au students' M-
etal interpretations of the poem and identifioation of its form,
the interest here its in what elements tn the poem seem to evoke
in readers their personal experiences and their emotional in-
volvement, The second dimension focuses on how viewing vid-
eotapes of the poets' reading their works affects students re-
sponses, Here the concern is to describe reactions in order
to discern how videotape can best be used to enhance.the experi-
ences with the selected poetry. Of major concern here are the
reporting and the analyses of the written responses of students
of various ethnic groups after they had read selected poems
written by members of their own ethnic groups as well as poems
written by members,.of ethnic groups other than their own.

rocedures

Sixty-eight college students participated in this litudy. The
.ethnic distribution inclnded 50 Caucasian, nine Hispanic, seven
Black, one Asian, and one Native American. There were 43
females and 25 males. The students ranged in age from 18
through 47 years old. fly random selection the students were
placed in groups of "A" or "S"; over a period of two weeks all
subjects experienced both modes of presentation and all Mx
poems. Mode one is the reading of the poems only; mode two
is the reading of the poems plus viewing tapes, The six poems
are divided into two thematic units. Week one, the theme was
mother/son relationships; week two, personal confrontation
with social pressures. In alternating weeks, students wore pre-
seated the poems under mode one and mode two and asked to
write whatever each poem .neant to them. The responses were
coded under nine subcategories and four bro id categories of
Personal, Descriptive, lnterpretwe, and Evaluative statements.
The quantitative analysis wad used to find any possible differ-
ences in the frequency of responses to those poorn:i of different
ethnic writers, themes and modes of presentation, One dimen-
sion.of the qualitative analysis was used to show von4ruences
with the quantitative. The second dimenston.included an:dysis
of 36 case studies to describe the students personal and emo-
tional reactions and to identify elements in the pirms that
evoked the reactions,
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The Af r ican- American poet ry was the most effective in evoking
reSponses coded"personal statement.* The European-American
poetry was the most effective in evoking respeoses coded *in-
terpretive statement.* The Hispanic-American poetry tended
to mii.intain a middle poMtion although it resulted in a slightly
higher mean than the African-American poetry, and a statisti-
cally significant greater mean crier the European-American
poetiy in the category of discrIptive sfatepent. Mode two and
theme one resulted in more comprehensive responses
these students. Generally, the coder mild read the stufients'
responses without knowing the students' ethnic identity.' Stu-
dents did not reveal racial stereotyping in their responses to
the three ethnic literatures, nor did the students reveal per-c
sonal racial biases of their own. \

Conclusion

.0ne could speculate that for the African-Ameri n poetry
the emotional appeal was greater; for the European American
poetry the rational appeal was greater. Universal t1emee ap-
pear to be most useful in bringing about an awarene s of man's
commonality; this finding coupled with videotape mafr providi
students Alth a More total first experience with etimic poetry..
The responsee of this sample of community college 'students
who apparently experienced little frustration in responding to
ethnic literatures (ether than their own), and who avoided stock
racial reactiiins should encourage teacher& and writers of text-
books to move more confidently towards an integration of sub-
ject-matter content.

TEACHING CHILDREN TO BE CRITICS OF STORY:
A HANDBOOK FOR TEACHERS IN THE LATER .ELEMEN-
TARY GRADES Order No. 7909031

*VANDERGRIFT, Kay Ellen, EJ.D. Columbia University Teach-
ers College, 1978. 185pp. Sponsor: Orofessor Leland a
Jacobs

The study is comprised of two parts: the first part is con-
cerned with establishing the need for a handbook for elemen-
tary school teachers on the teaching of critical abilities in the
study of story. This part considers also the elements to be
included in such a handbook and the procedures for,determining
the critieal activities proposed in the handbook. Part II pre-
sents the handbook, the production of which is the primary pur-
pose of this study:'

Three primary souries were used in the preparation of this
study: the professional literature which could make a signifi-
cant contribution to the teacher's understanding of approaches
to the criticism of story with this age child was consulted;
bookit dealing with the theory and criticism of literature as an
artlorm were reviewed with the intent of selecting and or-
ganizing those ideas related to story and criticism appropriate
for use by tedchers of eight to twelve year olds; and finally,
the work of children related to the purposes of this study was
collected, both in writing and on tape, over a seven year pe-
riod in which the writer was teaching in an elementary school.

The body of the handbook has been designed to focus the
reader's attention on the potentialities for teaching children to
be critics of story. It will permit classroom teachers of the
later elementary grades to: one, recognize successfully
achieved story form and appreciate its value for children as
a unique way of knowing; two, increase their comprehension of
the literary elements and qualities of children's story; three,
explore some of the sources of literary knowledge which may
be of use in their teaching;. and four, bring form to their own
ideas on the nature of story and its criticism which might
appropriately he used by children in the later elementary
grades.

The handbook is intended to encourage teachers to apply
their understanding of teaching, of Story, and of criticism to
the forming of a critical approach to the study of story with
eight to twelve year old children. kis not expected that the.
critical abilities developed by children will serve as an en-
trante into the world of literary criticism as practiced by pro-
fessional critics: Rather such abilities should help children
to point more surety to excellence in the literature they read,
The intent of this developmental procesn Is not so much to
enable children to evaluate for others as to clarify for them.
selves and to deepen their own understanding and enjoyment of
a work of art. It does not attempt to answer all the questions
inspired by a work of literature but encourages readers to
stand in wonder at its mystery and to make them more sus-
ceptible to its beauty.

WORLD-FUTURE IMAGES IN CHILDREN'S LITERATURE
Order No. 7904843

WEHMEYER, 'Lillian Mabel, Ph.D. University of California,
Berkeley, 1978, 258pp.

A content analysis was performed on 43 books, one by each
of the 43 authors who have written a futuristic children'snovel
from 1984 to 1977. All novels were in print iti:the U. S. at the
time of the study.

A rating procedure was derived from the ch of optl-
mistic and pessimistic views among futurists as a1ilyzed at
the Hudson Institute (Kahn et al., The Next 200 YeaIq, Morrow,
1978). The four-point rating scale devised for Autho .s View, .

and tor Hope at the denouement, have a reliability coefficient
of 0.70,

The Westley-MacLean mass communications model was
adapted to the study of children's literature. Several gate-
keeper effects were examined. All four optimism/pessimism
levels held by futurists also occur in children's futuristic nov-
els. These novels tend to come to hopeful, rather than despair
trig, conclusions; however, the Author's View as inferred from
a tweet is as likely to be pessimistic as optimistic. Women
novelists are neither more nor less optimistic than men. Books
for younger children are neither more nor less optimislic than
those for readers in grades mien and eight.

The children's novels were examined for characteristics
previously noted in utopian literature and science fiction for
adults. Examples of utopias, pastoral utopias and dystopias
have been identified. Motifs related to imaginary worlds and
imaginary beings occur in children's futuristic novels as well
as in adult science fiction. However, characteris ic social
class patterns and government models from scten4e fiction for
adults are rare and, even then, not well developed fin the ju-
venile novels. In general, topics in econoMics, soliology and
politics are treated sketchily, although several novels develop
political themes.

A nu4er of other topics are imaginatively handled in the
novels fonchildren. The dissertation synthesizes their various
portrayals\of system breaks (sudden events causing a sharp
re-directiop of society), natural resources, environment, space .

exploration \and other technology, intergroup and interpersonal
relations, pqrsonal freedom, mental and physical powers, re-
ligion attd pliilosiiphy. Whereas futurists make "surprise-free*
predictions, avoiding the possibility of war Or other system
breaks, 18 of the 43 novels involved just such a cataclysm--
and all 18 eventuate in a negative change in direction.

Prvvious studies in response to literature involving sub-
jects below the ninth grade are reviewed. Implications of this
content analysis for further research in response to literature
and its utility for school uoits in futuristics are discussed.



I AN iNALYSIS OF NATIVE AMERICAN VERBAL IMAGES
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AS. THEY ARE BELATED TO CHILDRkN'S LITERATURE
Order No. 7908149. ..

. WICKERSHAM, Elaine Braund, D.Ed. The Pennsylvanialtate
University, 1978. 1.42pp. Advisers: lane N. Madsen, Gef
ald

Purpose
The purpose of thii study was to (I) determine the verbal

Images currently used by non-Native American college du-
'dents, Native American college students, and authors of chil-
dren's books to characterize Native Americanp and (2) corn-
pare these verbal images with the Katz and Braly List of
Verbal Stereotypes to assess its appropriateness for deter-
mining stereotypical language in children's books which con-
tain written references to Native Americans,

Procedures
In order to elicit an inclusive range of verbal images cur-

rently used to characterize Native Americans, 952 non-Native
American and 213 Native American college students responded
to an.anonynious, open-ended questionnaire. The data resulted
in three lists, each containing the 25 most frequently used
words cited by the respective groups. List 1 contained those
words which non-Native Asterican college students felt char-
adterized Native Americans. List 2, generated by Native Amer-
ican college students, I. Intatned those words they felt other*
use to characterize then List 3, also generated by Native
A icartcollege studebts, contained words they felt charac-
terizkd themselves as Native Americans. List 4, derived from
a sel4ted sample of c'illdren's books, contained the 25 words
used 4iost frequently by children's authors to characterise
Nativj Americans.

T se four lists of verbal images were analyzed for sitni-
lar s OP and differences (D) in six combinations. Each of .-
the four lists was also individually compared with the Katz and
araly List of Verbal Stereotypes to determine the Sroportion
of words each held in common with it. These ten comparisonr
provided the basis for answering the seven major questions of
the study.

Results

Hasa on the results of this study, the Katz and Bray List
of Verbal Stereotypes is not an appropriate instrument for lo-
eating the presence of stereotypical language in children's
books which contain written references to Native Americans.
The Katz and BralY List contained very few of the terms cur-
rently used by non-N.dive American and N:dive American col-
lege students to characterize Native An4ericans and none of
the words used most frequently by children's authors tO char-
acterize Nativel.Aniericans. tt was apparent in this study that
a large variety of verbal images was used to characterize Na-
tive Americans.. Also, those words used most frequently were
different dependig on the group that generated the terms.

THE HISTORY Of-,THE HENKEL PRESS AND IMPACT ON
CHILDREN'S IlTiqlATURE Order No. 7901144

WILLIAMSON, Mary\Ann Lutz, Ed.D. University of Virginia,
1977. 417pli,

The Henkels were ,;\ clannish frontier Gerinan-American
family who, in l8(5, estublirthed the first German language
newspaper south of Baltimore. Encouraged by Paul Henkel,
patriarch of the family, there was issued from the family press
a stream of ..hurch synod minutes and major ugheran works,
more than from any other American Lutheran publishiN house.
The Henkel,: wore ospecially interested in children's education.
They puble.ned at least twenty-two works for and about chil-
dren. Front the Henkel Press emerged moralistic story books,
school books, hymn and prayer hooks and, for the parents,

/ hooks of advice on child-rearing.

2 0

The focus of th.s study*, was the Henkel family press and
their children's books as the beSt available and most extensive
sample of German-American educational values in nineteenth
century America. In particular the study was designed fore
three purposes:

1) to examine contributions of the Henkel Press with re-
spect to educational and religious needs gi German-Americans
in the nineteenth century;

2) to analyze three Lutheran,ialues within the books:
3) to make available tor theiirst time, in the appendix,

material only recently translated which not only provides sup-
port for this study but which creates a valuable primary source.
qollection for further studies.

Tha'reaearch conducted was divided into the following chap-
ters:

Chaiiter '2: The mOvements of the Germans in Aim,rica was
.Araced, The educational problems the Cerman-Americiuts
.facitti were discussed in terms of the emerging di American
Spirit.* The secular.tendenaes were analyzed which indicated
the need for German children's literature to counteract English
influence.

Chapter 3: The problems German Lutherans faced during
the period of the 'View:A Croat Awakening* was the focus of
this chapter. StrongSmiphesis on Lutheran values in the Henkel
ehildren's literature was posSrayed as a response to tendencies
and pressures which threatened to undermine orthodox Lutheran
beliefs.

Chapter 4: Research presented in this chapter illustrated
the impact of the Henkel family on-American Lutheranism and
their efforts te produce Lutheran educational materials. The
orthodox conservatism of the Henkel family was traced in their
ffut*ean and American backgrounds.

-aia$er 5: In this chaPter the thildren's literature was
chronologically presented. The increased innovative methods
and amount of children's literature indicated a growing concern
for preservation of Lutheran values.

Chapter 6: In this chapter twelve stories were analyzed in
terms of hierarchy, schooling and free will. General state-
ments were drawn from the stories to indicate Henkel Under-
standing of Lutheran values.

Chapter 7: A summary of the religious and secular f. :cos
threatening terman-American culture was given. Further
commentary was made on the transmitting of three Lutheran
'values by the Henkels. The appendix as a source of information
on nineteenth century German-American Lutheran life was
noted.

A DESCRIPTIVE STUDY OF TWO APPROACHES TO THE
TEACHING OF LITERATURE; AN ORAL ENSEMBLE AP-
PROACH AND A STANDARD APPROACH

Order No. 7912920

YATES, Janie Lataine Bartlett, Ph D. The University of Iowa,
1978. 322pp. Supervisor: Professor John W. Conner

Purpsise

The purpose of this study was to explore two major possibil-
ities: that an oral ensemble approach to the teaching of litera-
ture might motivate students enrolled in literature courses to
be present, prompt and prepared; and, that the ensemble con-i
rept might encourage student-centered interaction and response
in secondary school classrooms.;

Procedures---
Two sections of the same twelve-week literature course

were taught by two different methods: one course was taught
by a totally oral ensemble approach and the other was taught .

by a standard approach. [loth approaches were used in an elec-
tive literature course for eleventh and twelfth grade secondary
students

The standard approach consisted of a combination of:
(1) oral and silent reading, (2) writing -- qui7ees, tests, papers
related to the literature, book reports, and other written re-
sponses, (3) talking and discussion, (4) acting out scenes,



(i)projects, and (8) films. This was a teacher-directedcourse:
the Washer explained, clarified, explicated, informed, and quail-
Oohed. The students were interpreters, and discussers.

\ The oral ensemble approach consisted of oral activities:
(1) oral interpretation, (2) oral reports on interviews, (3)oral
reports on observations, (4) readers theatre, (5) discussion,

TP:.j. 00 reading alaud, (7) informal talks, (8) monologuing, (9)oral
projects, and (10) oral compositions. No written work was
aceepted for evaluation in this class. It was an oral student-

.. directed 'class with the teacher as participant and the students
--v-r as discuseers, interpreters and creators.

Findings I.

For,the twelve-week term, the orarclass had 29.5% less
4

absenhes, 14% leas tardiness and 12% more assignments com-
pleted than the standard class. Tapes of discussions at the end
of the teran revealed that-tor every fifty minutes of classtime, t4
Ida* moae minutes were %lied in direqt teacher talk in the stan-
dard class than in the prat class; seventeen more minuteswere
used in teacher to student talk in the standard class than in the
oral class; and tiiirty-five less minutes were used in student
to student talk in the standard clasethan in the oral class. Re-
sults indicate that the oral class was a student-centered-inter
action-response class and the standard clatirwas primarily
teacher-centered. At the end of the term, the students in the
oral class expressed satisfaction with, and enjoyment of, the
course *ith only one complaint; the students in class two ex-
presaedisome satisfaction, but there were twenty-six cm-

: plaints in their final comment&
In summary, there Isere positive consequences in the use of t

a totally oral ensemble approach to the teaching of literature
in that: (1) there were fewer absences and less tardiness,
(21 my* assignments were completed, (3) there was less time
spent in teacher talk and more time spent in student-initiated
talk, 'and 14) there was more satisfaction expressed by the stu-
dents. These four consequences imply that student&are more
motiiated to,be prompt, present and preps, ed if they feel re-
sponsible to the course and te each other because they have
provided much personal input into the course.

It
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